The relationship between teacher absenteeism and selected personal factors, 1991 by Killum, Earnest (Author) & Boone, William H. (Degree supervisor)
ABSTRACT 
EDUCATIONAL LEADERSHIP 
KILLUM, EARNEST B.A., STETSON UNIVERSITY, 1972 
M.A., UNIVERSITY OF MONTEVALLO, 1977 
THE RELATIONSHIP BETWEEN TEACHER ABSENTEEISM AND 
SELECTED PERSONAL FACTOR? 
Advisor: Dr. Stanley Mims 
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This research attempts to determine if teacher absen¬ 
teeism can be linked to a number of personal factors, 
including age, sex, race, marital status, teaching 
qualifications, teaching experience, number of children, 
grade level, classroom control, number of students sent to 
the office for discipline, and ability level. 
The main findings are: Younger teachers, age range 
21-27, with less experience, are absent from duty less 
frequently than their more experienced counterparts. White 
teachers are absent from duty more frequently than their 
black counterparts. Subjects with the least years of 
experience maintained the lowest mean absenteeism rate. 
The sex of the teacher had no significant influence on 
teacher absenteeism. The mean absenteeism for married 
teachers was higher than for divorced and widowed teachers. 
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Consistent with the findings in the review of other related 
literature, there is a significant influence of levels of 
education upon teacher absenteeism. The number of children 
in the family had a significant influence upon the 
absenteeism rate of the teachers among all the age ranges 
of the subjects. The grade level of the teacher had no 
significant influence upon the absenteeism rate of the 
teachers. Teacher classroom control had no significant 
influence upon the absenteeism rate of the teachers. The 
number of students sent to the office for discipline 
problems each week had no significant influence upon the 
absenteeism rate of the teachers. The ability level of the 
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CHAPTER I 
INTRODUCTION 
The National Commission on Excellence in Education 
report, "A Nation At Risk: The Imperative for Educational 
Reform" (1983), has again focused public attention and 
criticism toward the inadequacies of America's public 
school system. "Effective Schools" and "Schools of 
Excellence" are descriptive new phrases which have entered 
our academic vocabulary. As school leaders and researchers 
attempt to identify the components which most accuurately 
describe these high-achieving schools, the factors of low 
student absenteeism and low teacher absenteeism are 
consistently found to exist within them. 
Although research has difficulty statistically 
relating teacher absenteeism to achievement, it has 
established that the amount of time in which students are 
actively engaged in a meaningful instructional activity or 
in interaction with the teacher does directly affect 
learning outcomes. It stands to reason then that the 
teacher's absence from this process would affect academic 
progress and achievement, and yet excessive absenteeism 
among school personnel is one of the most neglected 
problems in public education. Lewis (1980) stated that 
millions of dollars each year are diverted from needed 
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instructional resources to pay for substitute teachers. 
Add to this the cost of other absent school personnel and 
related expenses, and the real cost of absenteeism in 
public education might exceed 2 billion dollars annually or 
10 percent of the combined cost of absenteeism in the 
United States. This results in two hundred thousand school 
staff members absent on a given day during the school year 
with a loss of 37.5 million to 75 million teacher-student 
contact hours annually. 
The problem of high absenteeism is not getting any 
better. Teacher absenteeism is on the increase at a rate 
in excess of that for business and industry and, in many 
cases, exceeds the absence rate for students. A study by 
the Bureau of Labor Statistics revealed that the average 
absentee rate for business and industry is from 2 to 3.5 
percent while the absentee rate in public education is 
projected as being from 6 to 8 percent. It also indicated 
that an absentee culture has emerged within most school 
districts, and this philosophy is causing school 
administrators and teachers alike to view sick leave as 
bonus vacation days included in the employment contract 
(Capitan and Morris, 1978). 
Capitan and Morris (1978) lists comments made by 
personnel administrators in an AAPA study of some ninety 
school systems which express the concern that this absentee 
culture may be related to: lenient leave policies which 
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have occurred through the negotiations process, greater 
problems at school and less devotion to duty, younger and 
less dedicated teachers, lower morale due to the 
desegregation process, sick days that are more acceptable 
to society than before, pressures of teaching because we 
began granting personal leave days, and lack of 
professionalism, (Capitan and Morris, 1978) 
While some of these comments may indeed bear truth, 
they are not well supported by empirical evidence. A 
recent research brief, published by the Educational 
Research Service, Inc. (1980), comments upon the amount of 
substantive research and literature available on employee 
absenteeism in business and industry but finds 
comparatively little reported in published educational 
literature for its personnel. The major source of data 
addressing those factors which might influence teacher work 
attendance appears in doctoral dissertations, few of which 
may reach the hands of personnel administrators, boards of 
education, or school administrators whose policies or 
interventions could have the most direct impact upon 
teacher absenteeism. 
Statement of Purpose 
The purpose of this study was to research selected 
variables related to teacher absenteeism and to determine 
the degree to which these variables impact the overall 
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absentee pattern in a public school setting. As an 
example, does the younger worker's absentee pattern differ 
significantly from that of a tenured staff member? In the 
case of sex, does the female employee experience a higher 
rate of absenteeism than her male counterpart, or does the 
employee with higher teacher qualifications influence the 
absentee rate? 
An analysis of the variables undertaken in this 
research may be of benefit to school administrators in 
making key decisions related to staffing, teacher 
assignments, improving time on tasks, and a variety of 
related administrative decisions. 
Statement of the Problem 
Staff absenteeism among educational personnel poses a 
hardship for effective school administration and for 
maintaining a learning environment conducive to student 
achievement. 
Aside from the tremendous impact of teacher 
absenteeism upon student achievement, it is expensive and 
disruptive, and it places a heavy burden on the continuity 
of the learning process. 
The researcher, a high school administrator, suspects 
that teacher absenteeism may be linked to a number of 
personal factors including age, sex, race, marital status, 
teaching qualifications, teaching experience, number of 
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children in the family, grade level, class control, number 
of students sent to the office for discipline, and ability 
level. 
Significance of the Study 
There have been numerous studies concerning the causes 
of teacher absenteeism. Most of the researched literature 
was based on studies that showed a relationship between 
teacher morale, job satisfaction, age, sex, and teacher 
absentee rates. In a limited review of the literature, the 
researcher found that insufficient attention has been paid 
to the personal factors that affect the rate of teacher 
absenteeism. 
Research Questions 
This study was guided by the following research ques¬ 
tions : 
1. Will there be a significant difference between 
absenteeism and the age of the teacher? 
2. Will there be a significant difference between 
absenteeism and gender of the teacher? 
3. Will there be a significant difference between 
absenteeism and race of the teacher? 
4. Will there be a significant difference between 
absenteeism and marital status of the teacher? 
5. Will there be a significant difference between 
absenteeism and educational level of the teacher? 
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6. Will there be a significant difference between 
absenteeism and number of years of teaching 
experience? 
7. Will there be a significant difference between 
absenteeism and size of the teacher's family? 
8. Will there be a significant difference between 
absenteeism and grade level? 
9. Will there be a significant difference between 
absenteeism and classroom control? 
10. Will there be a significant difference between 
absenteeism and the number of students sent to the 
office for discipline per week? 
11. Will there be a significant difference between 
absenteeism and ability level? 
Summary 
This chapter focused on the problem of how student 
achievement and school effectiveness are affected by high 
rates of teacher absenteeism. Further investigation was 
done to determine what personal factors contributed to the 
increased number of days teachers are absent from school. 
CHAPTER II 
REVIEW OF THE RELATED LITERATURE 
The review of related literature on the subject of ab¬ 
senteeism in public education was undertaken covering the 
eleven (11) selected variables of this study, including: 
age, sex, race, marital status, teacher qualification, 
teaching experience, number of children in family, grade 
level, class control, number of students sent to the office 
for discipline, and ability level. 
Sacks (1983) in his study on teacher absenteeism 
investigated the relationship between teacher absenteeism 
and teachers' perceptions of organizational behavior, 
belief systems about work, job involvement, and the 
selected variables of age, sex, teaching level, years of 
experience, marital status, number of children living at 
home, travel time to work, grade level, class control, 
number of students sent to the office for discipline, and 
ability level. 
Data for this study were collected through the 
administration of Likert's Profile of a School, Buchholz's 
Belief Systems Inventory, and Lodah1-Keyner's Job 
Involvement Scale with an addendum to include the 
background variables. Responses were obtained from 149 
high school teachers in one district. T-test procedures 
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were used to test all of the stated hypotheses with the 
exception of the variable teaching level which was tested 
through the use of one-way analysis of variance. 
The findings of this study included the following: 
(1) there was no significant relationship between teachers' 
perceptions of organization behavior and number of days 
absent; (2) there was no significant relationship between 
teachers' perceptions of beliefs about work and the number 
of days absent; (3) there was no significant relationship 
between teachers' perceptions of job involvement and the 
number of days absent; (4) there was no significant 
relationship between the variables: sex, marital status, 
teaching level, years of experience, travel time to work 
and the number of days absent; (5) there was a significant 
relationship between age and number of children living at 
home as related to days absent. (Sacks, 1983) 
Holefelder (1983) conducted a study on the 
relationship of selected variables to teacher absenteeism 
and an analysis of its monetary cost as well as its 
instructional cost. The objectives of his study were: (1) 
to determine the relationships between teacher absenteeism 
and selected school and personal variables including age, 
sex, race, size of school district, method of teacher 
reporting absence, assignment, degree status, and tenured 
vs. non-tenured status; and (2) to study the variable of 
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"cost of absenteeism" in terms of both loss of instruction 
for students and monetary cost. 
The study was conducted in nine K-12 school districts 
in Gloucester County, New Jersey. The individual absence 
records for the school year 1979-80 for 1,404 teachers were 
reviewed and recorded. Figures on amounts spent for 
substitutes and demographic data were gathered at either 
the County Office or the business office of each district. 
A questionnaire was sent to 400 randomly selected 
teachers from the population. It dealt with teacher 
perception of loss/gain in instruction when substitutes 
were used. 
The findings of the study revealed a significant 
difference in the following: (1) between age and teacher 
absenteeism. No pattern of increasing absenteeism with 
increasing age was discernible. However, there was no 
significant difference in the following: (2) between the 
sex of the teacher and teacher absence rates; (3) between 
the race of the teacher and teacher absence rates; (4) 
between method of reporting absence and teacher absence 
rates; (5) between teacher assignment and teacher absence 
rates; (6) between degree status and teacher absence rates; 
and (7) between teacher tenure/non-tenure and teacher 
absence rates. 
No significant difference was noted: (1) between the 
size of school faculty for each district and teacher 
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absenteeism and (2) between the absence rates of those 
teachers who perceived a high level of instructional time 
lost when compared with the absence rates of those teachers 
who perceived a low level. 
A significant relationship was noted between the 
amount of money spent for substitutes in each district when 
compared to the amount spent for both the salaries of 
regular teachers and the total instructional budget 
(Ho 1efe1der). 
Marchant's (1976) study on the effects of selected 
variables on teacher absenteeism assessed the variables of 
teacher age, race, sex, marital status, previous 
educational experience, teacher perception of school 
climate, and school size as they relate to teacher absence 
within the elementary schools in the city of Richmond, 
Virginia. More specifically, the purpose of Merchant's 
study was to determine whether or not these independent 
variables were related to teacher absence behavior so that 
concerned administrators might use such information in an 
effort to alleviate the absenteeism problem. 
The population for this study was drawn from the 
elementary teachers in the city of Richmond, Virginia. Two 
hundred eighty-six teachers in thirty schools participated. 
The instrument used to measure perception of school 
climate was the Organizational Climate Description 
Questionnaire by Halpin and Croft. The other instrument 
used was developed to record demographic data for the 
teachers involved. 
Each of the null hypotheses was accepted with the 
exception of the hypothesis treating teacher age. There 
was a significant positive correlation between teacher age 
and absence rates of teachers at the .05 level of 
confidence. As age increased, absence rate increased 
(Marchant ) . 
Gold (1982) studied the relationship of job stress, 
life stress, and job involvement to teacher absenteeism in 
an urban school district. 
The sample for this study consisted of 295 elementary 
school teachers in one school district in New York City. 
The respondents answered questionnaires or teacher stress, 
life stress, and central life interests as well as a 
demographic questionnaire. The research instruments used 
were a modification of the Chichon and Koff Teacher Events 
Stress Inventory, the Holmes and Rahe Schedule of Recent 
Experiences, and Dubin's Central Life Interests 
questionnaire. The measure of absenteeism was absence 
frequency. 
Based on the analysis of the findings of this study, 
the following conclus ions were drawn concerning the 
relationship between job stress, job invo1vement, and 
teacher absenteeism: (1) perceived job stress appears to 
have a significant relationship to teacher absenteeism; (2) 
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there appears to be significant relationships between job 
involvement, life stress, and teacher absenteeism; (3) 
there appears to be no significant relationship between job 
stress, job involvement, and teacher absenteeism; (4) there 
appears to be no significant relationship between life 
stress and teacher absenteeism; (5) there appears to be no 
significant relationship between the magnitude of life 
stress, the magnitude of job stress, and teacher 
absenteeism; and (6) there appears to be a relationship 
between teacher assignment and absenteeism, although not a 
statistically significant one (Gold). 
A study by Coffman (1983) on teacher absenteeism 
investigated the extent of teacher absenteeism during the 
1981-82 school year in eighteen school districts located in 
south central Pennsylvania. 
Data were gathered through the use of two surveys 
developed by the researcher. One survey collected district 
and organizational data. The second collected information 
regarding individual teachers and their absence experience 
for the school year. Rates of absence were computed for 
the entire group as well as for selected demographic and 
district groups with similar characteristics. 
The findings of this research revealed that the 
overall mean rate of absence for all 439 teachers in the 
study was 3.9 percent. The average number of days missed 
per teacher was 7.14 days. Sick leave comprised 62.4 
13 
percent of all absences while personal leave accounted for 
22.6. 
Male teachers had lower rates than female teachers. 
Elementary and secondary teachers had almost identical 
rates. Married teachers had lower rates of absence than 
single, divorced, or widowed teachers. Regarding age and 
experience, rates first declined, staying lower for 
teachers in the middle brackets before rising again as age 
and experience increased. 
Larger districts experienced higher rates of absence 
than smaller ones. Districts which required teachers to 
call their principals had lower rates than those which did 
not. Those districts which required proof of illness had a 
higher rate of absence than those which did not while 
districts which permitted administrative discretion 
regarding proof of illness had the lowest rate (Coffman). 
Stock (1983) constructed a study to determine the 
relationship between power, sociability, and intellect 
(Bale's behavioral factors). The study tried to establish 
whether the behavioral ratings of colleagues could predict 
teacher absenteeism and (2) whether the following factors 
could be controlled statistically: age, gender, marital 
status, degree, number of years of teaching experience, 
school location, school enrollment, and academic 
department. 
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Participation in the study was voluntary. It involved 
a total of 330 teachers in 45 departmental groups at 13 
high schools in 7 Central Florida county districts. An 
information sheet was completed by each teacher to provide 
personal demographic and absence data. Each teacher also 
used Bales's adjective form to rate five colleagues on 
specific behaviors. Teachers not only rated others but 
were themselves rated. 
The findings of the study revealed: (1) when 
controlling for eight demographic variables, teacher 
absenteeism could not be linked to power, sociability, nor 
intellect; (2) teacher absenteeism could be assumed to be 
closely related to group health factors which were 
susceptible to manipulation; (3) group mean absenteeism was 
related to mean number of degrees held by departmental 
members and group mean years of experience (Stock). 
Coller (1975) conducted a study to discover if a 
relationship existed between the attitudinal variables, 
teacher morale, and teacher absenteeism. The study also 
investigated the relationship between teacher absenteeism 
and specific demographic factors. These factors were: 
sex, age, marital status, level of teaching, years of 
teaching experience, and school district of residence. 
The study was done in the Livonia Public Schools of 
Livonia, Michigan. The sample population was 1423 
full-time professional employees who had been in the school 
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system's employment for the three consecutive years, 
1972-1975. The sample was divided into two groups, L and 
H. Group L was comprised of 198 teachers who had been 
absent 3.5 days or less, and H was comprised of 226 
teachers who had been absent 9.0 or more days in school 
years 1972-73 and 1973-74. 
Two hypotheses were used. Hypothesis 1, exploring the 
relationship between morale and teacher absenteeism, was 
tested through the univariate t-test, the F test and the 
Bayesian Posterior Probability. Hypothesis 2, exploring 
the relationship between teacher absenteeism and selected 
demographic characteristics, was tested through the 
chi-square test of independence. 
The following conclusions were drawn: (1) teacher 
absenteeism is significantly related to teacher morale 
since high morale teachers have low absence records and 
vice versa; (2) teacher absenteeism is significantly 
related to the following demographic factors: sex, marital 
status, level of teaching, years of teaching experience, 
and school district or residence. Male teachers tend to 
have lower absence records than females. Married teachers 
tend to have lower absence records than single teachers. 
Elementary teachers tend to have higher absence records 
than junior high or high school teachers. High school 
teachers tend to have lower absence records than either 
junior high or elementary teachers. Teachers who live in 
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their school districts tend to have lower absence records 
than teachers who do not; and (3) teacher absenteeism is 
not significantly related to teacher age (Coller). 
Bunder (1974) conducted a study to ascertain the 
extent and tenor of selected variables on teacher 
absenteeism. These variables were: time frames preceding 
and following the enactment of collective bargaining 
legislation, time, teacher demography, and assignment. 
The study was conducted in the Clark County School 
District, Las Vegas, Nevada only. Both inferential and 
descriptive statistics were employed. Empirical analysis 
was supplanted by literary review. 
The findings of the study indicated that the absentee 
rate of both new and veteran teachers had increased 
significantly following the collective bargaining 
enactment. Situational factors such as time of year, days 
of the week, size of faculty, grade level assignment, and 
academic ability of the students did not emerge as 
statistically significant. Demographic factors such as 
age, gender, etc. did not affect teacher absenteeism in a 
statistically significant manner. It was found that: (1) 
days preceding and following weekends had the highest 
proportion of absenteeism; (2) elementary teachers 
reflected a greater absenteeism than secondary teachers; 
(3) many districts are not conducting studies in 
absenteeism; (4) studies conducted employ diverse methods 
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of reporting and organizing data limiting their utility 
(Bunder, 1974). 
Stern's (1980) research investigated the causes of 
teacher absenteeism as related by teachers themselves. 
Factors examined included: (1) attitudinal factors, 
including issues relating to job satisfaction, job as 
motivation, and cooperation among colleagues; (2) 
organizational factors, including relationship with 
supervisor, class scheduling, the union-board contract, the 
nature of the physical plant, and the salary promoting 
policies of the remuneration system; and (3) stress factors 
as seen and reported by teachers. 
The study was conducted among a population of 309 
secondary school teachers in School District #201, Cicero, 
Illinois. Actual absentee data for three academic years 
were tabulated from the records of the District #201 
Office. The tabulation included personal leave days, 
emergency days, and reported sick days for each staff 
member in the survey population. 
A survey questionnaire modeled after the Job 
Description Index was used. It was expanded to include 
cdditional categories and response items specific to job 
duties and working relationships within the educational 
sett i ng. 
The findings were: (1) teachers with poor job 
motivaticn and poor peer relations exhibited high rates of 
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absenteeism; (2) job satisfaction, common among teachers, 
does not influence teacher absenteeism; (3) teacher 
perception of promotion possibility and policy has an 
important influence on absence rate; (4) dissatisfaction 
with classes and scheduling may bear a relationship to high 
absenteeism; further study is indicated here; (5) stress 
does net affect teacher absenteeism significantly; (6) 
teacher attitude toward attendance at work does not vary 
with age, sex, marital status, family size, or distance to 
work; and (7) years of experience show a relationship to 
teacher absenteeism. Teachers with 5-15 years experience 
show a higher rate of absence than do beginning teachers 
and those approaching retirement (Stern, 1980). 
A study was conducted by Foster (1977) to determine 
the selected differences between selected socio-economic 
and student academic descriptors of the student bodies; 
selected factors affecting teacher morale; and the 
percentage of teachers filing school leave grievances in 
the schools studied. 
Ten elementary schools in a New York City community 
school district with a total population of 471 regular 
teachers during the 1975-76 school year participated in the 
study. Five schools with a total population of 238 regular 
teachers hed high teacher absenteeism. The other five had 
low teacher absenteeism. 
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Teachers responded to the modified Purdue Teacher 
Opionionnaire in nine of the ten schools. The factors 
measured were factors affecting teacher mcrale, including 
teacher perception of teacher rapport with his or her 
principal; the individual teacher's satisfaction from 
teaching; and teacher perception of teacher rapport among 
teachers. Valid responses were received from 360 teachers 
representing 93 percent of the eligible teachers who 
returned for the 1976-77 school year. 
The following conclusions were drawn: (1) schools 
with high teacher absenteeism and low teacher absenteeism 
were complimentary in the percentages of low income and 
minority students to the population; (2) Black and Hispanic 
students had a significant effect on teacher absenteeism as 
reflected in the number of Black and Hispanic students to 
the total population in the schools studied; (3) there was 
no discernible effect on the average class means of the 
combined class Reading and Math achievement test scores in 
schools with high versus low teacher absenteeism in the 
school studies; (4) morale among teachers in schools with 
hich versus low teacher absenteeism did not vary in terms 
of teacher perception of teacher rapport with the 
principal, his or her job satisfaction, and teacher rapport 
among teachers; and (5) the percentage of teachers filing 
school level grievances did not have a significant effect 
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on the ratio of teacher absenteeism in the schools with 
high versus low teacher absenteeism (Foster, 1977). 
Johnson (1979) conducted a study to investigate the 
absence behavior of teachers before and after a sick leave 
policy change effective October 10, 1972. The cost 
effectiveness of the policy was also examined using 
available data and a twenty-five year projection. 
The sample used was 1000 teachers. The sample 
consisted of 10 percent random selection of full-time 
teachers stratified proportionately across the 1977-79 
three school levels of elementary, junior high, and senior 
high in the Houston Independent School District. 
The statistical technique of multiple regression was 
used. Data pertaining to demographic information were 
reported in numbers and percentages for the purpose of 
obtaining insight into the characteristics of teacher 
groups and school categories in the school district 
investigated. 
The policy change effective October 10, 1972 was found 
to be cost effective. Absences for days of the week were 
most significant on Friday and least significant on 
Wednesday. It was concluded that the teacher variable of 
gender and the school variable of grade level assignment 
have the most significant relationships with teacher 
absence behavior (Johnson, 1970). 
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Thomas (1983) conducted a study to determine firstly 
if any trends had developed in teacher absenteeism in a 
specific system during the five year period of the study 
and to describe any such trends in overall absenteeism or 
distribution of absences among four categories of leave, 
namely: sick leave, personal leave, professional leave, 
and other leave. The second purpose was to determine 
whether absenteeism in the Durham County Schools for the 
1981-82 school year had a statistical relationship to sex, 
race, age, tenure status, degree held, teaching assignment, 
marital status and the size of the school in which the 
teacher worked. 
The study was conducted in Durham County School System 
in North Carolina. Principals' monthly payroll reports 
from the 23 schools in the system were examined for the 
years 1977-78 through 1981-82. 
The study was conducted among a random sample of one- 
third of the teachers employed in the Durham County schools 
for the school year 1981-82. Records in the payroll and 
personnel departments of the school system were utilized to 
determine the sizes of the schools. 
It was found that overall absence rates increased over 
the period due largely to an increase in utilization of 
sick leave. Other sub-categories of absence tended to 
decrease. Only tenured teachers bore a statistically 
significant relationship to absence rates at the 0.5 level. 
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Tenured teachers were absent more than non-tenured 
teachers. Only tenure status made a statistically 
significant contribution to the overall variance in absence 
rates in the sample (Thomas, 1983). 
Martin (1984) conducted a study to ascertain if 
teacher absenteeism could be predicted from leadership 
style, personal variables, and/or organizational variables 
in Adams County School District 12. 
The study was conducted in Adams County School 
District 12. The Social Style Profile was administered to 
determine perceived leadership styles. A teacher 
questionnaire was used to determine teacher absenteeism and 
personal variables. 
The study concluded: (1) level of teaching, size of 
school, age, sex, marital status, tenure, years of 
employment experience in Adams County School District 12, 
or leadership style are not predictive of teacher 
absenteeism rate; (2) the combination of organizational 
variables, personnel variables, and leadership style with 
or without the removal of one or more variables, is not 
predictive of teacher absenteeism rates; and (3) 
discrimination function analysis revealed sex of the 
teacher to be the only significant predictor of teacher 
absenteeism (Martin, 1984). 
Gover's (1982) research to determine if any 
statistical relationships exist between experienced burnout 
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and demographic variables among full-time faculty was 
conducted in selected Illinois public community colleges. 
The Maslach Burnout Inventory was the dependent 
variable. 
The study demonstrated that dissatisfaction with 
current job content, number of years of non-educationa1 
employment experience, and type of professional preparation 
for teaching demonstrated the greatest propensity for 
explaining experienced burnout (Gover, 1982). 
Doran (1986) sought to determine the rate of teacher 
absenteeism in a semi-rural school system and to analyze 
the frequency of absenteeism in relation to certain 
selected factors, namely: sex, age level, marital status, 
race, tenurial status, type of student, career experience, 
system experience, teaching area, teaching level, days of 
the week, and the number of months of employment. 
A random sample of 425 subjects was selected from 850 
ten-month professional personnel. Data from the personnel 
and payroll division were utilized. The Pearson Product 
Moment Correlation Coefficient, independent F ratios, and 
Analysis of Variance were used. 
The significant findings of this study were: (1) 
female teachers were absent significantly more than male 
teachers; (2) teaching level was found to be a significant 
factor in teacher absenteeism with primary teachers being 
absent the most; (3) the mean absenteeism for tenured 
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teachers was slightly higher than for non-tenured teachers; 
(4) the mean absenteeism for married teachers was higher 
than for unmarried teachers; and (5) the mean absenteeism 
for black teachers was higher than for white teachers. 
Summary 
After carefully examining this research one can see 
that teacher absenteeism is a growing problem. Most of the 
studies indicated that there was no significant difference 
between teacher absenteeism and teacher perception. Most 
of the studies found that there has been little research 
done on this growing problem, teacher absenteeism. Perhaps 
more research will be done in this area now that 
administrators are aware of the growing problem. 
CHAPTER III 
THEORETICAL FRAMEWORK 
The research theory is that variation in teacher 
absenteeism among high school teachers may be explained by 
such independent variables as: (1) age; (2) sex; (3) race; 
(4) marital status; (5) teaching qualifications; (6) 
teaching experience; and (7) number of children in family. 
Definition of Terms 
For the purpose of this study the following terms were 
employed: (1) absenteesim - the employee's being away from 
assigned duties and responsibilities; (2) age - the number 
of years of an employee's life; (3) sex - male or female 
employee; (4) race - the various ethnic groups within the 
organization; (5) marital status - identified status, for 
example: single, married, divorced, or widowed; (6) 
teacher qualification - the highest degree level of the 
employee; (7) teacher experience - the highest number of 
years of employment; (8) children in family - number of 
school age dependents; (9) grade level - the employee's 
teaching assignment; (10) administrator's rating of teacher 
classroom control - the principal's evaluation of the 
teacher's classroom discipline; (11) number of students 
sent for discipline problems per week - the number of 
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referrals made to the principal's office by a teacher each 
week; (12) ability level - the capabilty of the students 
that the teacher is teaching. 
Relationships Among Variables 
The eleven independent variables will be examined and 
analyzed to determine if there is a difference between each 
of the variables and the absentee pattern of the subjects. 
According to much of the research literature, the 
impact upon the variables to be studied has been varied. 
Coffman (1983), in his study of teacher absenteeism, 
concluded that married teachers had lower rates of absence 
than single, divorced, or widowed teachers. Regarding age 
and experience, rates first declined, staying lower for 
teachers in the middle brackets before rising again as age 
and experience increased. 
Although research findings appear to link sex and 
absenteeism, caution should be used when interpreting these 
findings. The U.S. Department of Labor, which has 
published major studies on employee absenteeism, warns that 
other factors may influence the sex absenteeism 
relationship. Occupation is especially critical to the 
relationship. 
Janice Hedges (1973), a BLS economist, observed that 
sex differences in absence rates narrow when comparisons 
are made within a particular occupational group, even 
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though within the group men tend to occupy the better 
paying jobs. 
Research indicates that the relationship between 
family size and employee absence is, at best, mixed. 
Manganiello (1972) reported that there was no signifi¬ 
cant difference in the absence frequencies of female 
teachers without children as indicated by their payroll 
records. In a study of professional personnel in an Iowa 
school system, Turbeville (1988) reported that no 
relationship existed between family status and absenteeism 
over a four- year period. 
These findings would seem to indicate, Hornback (1983) 
concluded, that family responsibilities, coupled with a 
general decline in absences among females throughout their 
work career, place contraints on attendance behavior for 
some employees. 
While it is hoped that the findings resulting from 
this study will make a general positive contribution to 
existing research, the real benefit is to the local 
administrator in managing his/her school operation. 
Hypotheses 
Ho1 There is no significant difference between teacher 
absenteeism based on teacher age. 
Ho2 There is no significant difference between teacher 
absenteeism based on teacher sex. 
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Ho3 There is no significant difference between teacher 
absenteeism based on teacher race. 
Ho4 There is no significant difference between teacher 
absenteeism based on teacher marital status. 
Ho5 There is no significant difference between teacher 
absenteeism based on teacher education. 
Ho6 There is no significant difference between teacher 
absenteeism based on teacher experience. 
Ho7 There is no significant difference between teacher 
absenteeism based on family size. 
Ho8 There is no significant difference between teacher 
absenteeism based on grade level. 
Ho9 There is no significant difference between teacher 
absenteeism based on teacher classroom control. 
Ho10 There is no significant difference between teacher 
absenteeism based on the number of students sent to 
the office. 
Ho 11 There is no significant difference between teacher 
absenteeism based on ability level. 
Summary 
This chapter defined the variables of the study, 
stated the hypotheses under investigation, and explained 
how the statistical outcomes would be measured. 
CHAPTER IV 
METHODS AND PROCEDURES 
Description of Setting 
The setting of this study was a select public high 
school in the Fulton County School System. The school is 
located in the northwest area of the county with a 
predominantly white student population of approximately 
1400 students. The study was conducted over a period of 
one academic school year (1990-91). 
Description of Population 
The population for this study consisted of 105 
subjects including classroom teachers and classified staff. 
The ages of the subjects ranged from 21 to 43 plus years. 
The majority of the subjects in terms of sex was female. 
The composition of the staff as to race is majority white. 
The marital status of the majority of the subjects was 
married with a total of 100 children among the population 
studied. 
An examination of the educational preparation of the 
105 subjects studied revealed that 77 had obtained the 
master's degree or beyond while the remaining 23 had 
obtained a bachelor's degree. 
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The experience background of the subjects ranged from 
one year to 16 years and beyond. 
The 105 subjects studied served a student population 
of approximately 1400. 
Research Methods 
In order to conduct this study, permission was 
required from the building administrator and was 
subsequently granted. A meeting was held with the faculty 
apprising them of the research plan and seeking their 
participation and cooperation in the study. The assistant 
principal administered the survey. 
The school office provided demographic data on each of 
the subjects for use in this study. 
The survey used for this study was comprised from the 
county form. Each form was assigned a number to protect 
the confidentiality of the information. The survey form 
was administered to one hundred five subjects with one 
hundred responding. 
To test the eleven (11) hypotheses of the study, the 
survey responses were compiled and analyzed. 
Description of Instrument 
A survey-type instrument was designed to gather the 
information related to the eleven (11) research variables 
studied. These variables included: age, which was divided 
into five intervals from 21-27 through 41 plus years; sex, 
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male or female; race, Black or White; marital status, 
single, married, divorced/widowed; educational level, three 
levels including bachelor's degree, master's degree, and 
Ed.S./Ph.D.; teaching experience, four intervals from 1-5 
through 16 years; age and number of children in ranges of 
1-3 through 7 or more years; grade level, four levels 
including ninth, tenth, eleventh, and twelfth; 
administrator's rating of teacher classroom control as 
never, seldom, sometimes, often, and very often; number of 
students sent for discipline problems per week; and ability 
level, high, medium, and low. 
The survey instrument may be found in the appendix. 
Data Analysis 
The data for this research were analyzed in relation 
to eleven independent variables studied. 
CHAPTER V 
ANALYSIS OF THE DATA 
The data are reported under the eleven null 
hypotheses. There were no significant differences fcurd in 
eight hypotheses, but there were significant differences in 
three. The numbers of the accompanying tables correspond 
to the hypotheses. An analysis of the findings for each 
hypothesis follows in order. 
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Analyses of the Null Hypotheses 
TABLE 1 
ONE-WAY ANALYSIS OF VARIANCE: TEACHER ABSENTEEISM BY AGE 
AGE 
 NUMBER 'OT  
TEACHERS MEAN STD DEV 
31-25 T" 2.333 1 .033 
26-30 15 2.867 1.302 
31-35 22 2.727 1.162 
36-40 12 2.917 1.564 
41 + 45 3.089 1.019 
ANOVA 
Variation SS Mb F statistic p-va 1ue 
Between 4.199 ~T 1 .050 0.767 0.551486 
Within 129.991 95 1.368 
Total 134.190 99 
Hypothesis 1 states that there is no significant 
difference among the mean scores of teacher absenteeism 
based on teacher age. 
CONCLUSION OF FINDINGS IN TABLE 1. The data with respect 
to this hypothesis are shown in Table 1 . In the table the 
mean score for teacher i n the age range of 21-25 is 2 .333 
and 26-30 2 .867, 31-35 2.727, 36-40 2.917, and 41+ 3. 089. 
In the one- way analysis of variance the F ratio for the 
difference in means is 0.767, and the probabi1ity i s 
0.551486. Since this i s higher than .05, it i s not 
significant at the .05 level of significance . The results 
show that the mean scores are about the same and not 
different. Therefore, the null hypothesis is accepted. 
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TABLE 2 
ONE-WAY ANALYSIS OF VARIANCE: TEACHER ABSENTEEISM BY SEX 
SEX 
NUMBER OF— 
TEACHERS MEAN STD DEV 
Mai e TA 2.625 T .173 
Fema 1 e 76 2.000 1.155 
AN0VA 
Variation S3 RE F statistic p-va 1ue 
Between 2.565 ~T~ 2.565 0.910 0.166626 
Within 131.625 98 1.343 
Total 134.190 99 
Hypothesis 2 states that there is no significant 
difference between the mean scores of teacher absenteeism 
based on teacher sex. 
CONCLUSION OF FINDINGS IN TABLE 2. The data with respect 
to this hypothesis are shown in Table 2. In the table the 
mean score for male is 2.625 and female is 2.000. In the 
one-way analysis of variance the F ratio for the difference 
in means is 0.910, and the probability is 1.66626. Since 
it is higher than .05, it is not significant at the .05 
level of significant. The results show that the mean 
scores are about the same and not different. Therefore, 
the null hypothesis is accepted. 
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TABLE 3 
ONE-WAY ANALYSIS OF VARIANCE: TEACHER ABSENTEEISM BY RACE 
RACE 
NUMBER OF  
TEACHERS MEAN STD DEV 
Black 12 2TBT7 T““1 6 5 
Wh i te 38 2.909 1.171 
ANOVA 
Variation ^S^ df MS F statistic p-va1ue 









Within 134.189 98 1.369 
Total 134.190 99 
Hypothesis 3 states that there i s no significant 
difference between the mean scores of teacher absenteeism 
based on teacher race. 
CONCLUSION OF THE FINDINGS IN TABLE 3 The data with 
respect to this hypothesis are shown in Table 3. In the 
table the mean score for blacks is 2.917 and for whites 
2.909. In the one-way analysis of variance the F ratio for 
the difference in means is 0.000, and the probability is 
0.981075. Since it is higher than .05, it is not 
significant at the .05 level of significance. The results 
show that the mean scores are about the same and not 
different. Therefore, the null hypothesis is accepted. 
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TABLE 4 





TEACHERS MEAN STD DEV 
Single 23 2.522 1.201 
Married 64 3.125 1.120 
Divorced/Widowed 13 2.538 1.127 
AN0VA 
(For normally d i stributed data only) 
Variation SS 3T MS F statistic p-va 1ue 
Between 8.220 T 4.110 3.165 0.045243 
Within 125.970 97 1.299 
Tota 1 134.190 99 
Hypothesis 4 states that there is no significant 
difference among the mean scores of teacher absenteeism 
based on teacher marital status. 
CONCLUSIONS OF FINDINGS IN TABLE 4. The data with respect 
to this hypothesis are shown in Table 4. In the table the 
mean score for single teachers is 2.522, for married 
teachers 3.125, and divorced/widowed teachers is 2.538. In 
the one-way analysis of variance the F ratio for the 
difference in means is 3.165, and the probability is 
0.045243. It is a difference of 3.165 F statistic. The 
probability is lower than the .05 level. The results show 
that it is significant at the .045243 level. Therefore, 
the null hypothesis is rejected. 
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TABLE 5 





TEACHERS MEAN STD DEV 
B.S./B.A. 29 2.621 1.14 7 
Masters 60 2.917 1.139 
ED.S. 1 1 3.636 1.120 
ANOVA 
Variation S3 F statistic p-va 1ue 
Between 8.234 ~T~ 4.117 3.170 0.045007 
Within 125.956 97 1 .299 
Total 134.190 99 
Hypothesis 5 states that there is no significant 
difference among the mean scores of teacher absenteeism 
based on teacher education. 
CONCLUSION OF FINDINGS IN TABLE 5. The data with respect 
to this hypothesis are shown in Table 5. In the table the 
mean score for teachers with B.S./B.A. is 2.621, the master 
level 2.91, and the education specialist 3.636. In the 
one-way analysis of variance the F ratio for the difference 
in the means of 3.170, and the probability is 0.045007. 
Since it is lower than .05, it is significant at the .05 
level. The results show the probability is lower at 
.045007. Therefore, the null hypothesis is rejected. 
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TABLE 6 





TEACHERS MEAN STD DEV 
0-5 yrs. 17 2T6T7 1 .222 
6-10 yrs. 15 3.000 1.069 
11-15 yrs. 22 2.682 1.287 
16 or more yrs. 46 3.087 1.112 
AN0VA 
Variation SS ~ df MS F statistic p-value 
Between  3TSSS  ~T~ i :'294  ' "0".'95'3“ ”'0.580265 
Within 130.307 96 1.357 
Total 134.190 99 
Hypothesis 6 states that there is no significant 
difference among the mean scores of teacher absenteeism 
based on teacher experience. 
CONCLUSION OF FINDINGS IN TABLE 6. The data with respect 
to this hypothesis are shown in Table 6. In the table the 
mean score for teachers with 0-5 years is 2.647, with 6-10 
years 3.000, with 11-15 years 2.682 and 16 or more years is 
3.087. In the one-way analysis of variance the F ratio for 
the difference is 0.953, and the probability is 0.580265. 
Since it is higher than the .05, it is not significant. 
The results show that the mean scores are about the same 




ONE-WAY ANALYSIS OF VARIANCE: TEACHER ABSENTEEISM BY 
NUMBER OF CHILDREN IN THE FAMILY 
FAÏÏTTY NUMBER OF  
SIZE TEACHERS MEAN STD DEV 
iri 53 zrm rrm— 
4-7 15 3.933 1.223 
ANOVA 
Variation S3 cTF M3 F statistic p-value 
Between 18.480 T—1'8.4573 15.652 0.ÛOÏÏ340 
Within 115.710 98 1.181 
Total 134.190 99 
Hypothesis 7 states that there is no significant 
difference between the mean scores of teacher absenteeism 
based on family size. 
CONCLUSION OF FINDINGS IN TABLE 7. The data with respect 
to this hypothesis are shown in Table 7. In the table the 
mean score for teachers with 0-3 children is 2.729 and with 
4-6 or more 3.933. In the one-way analysis of variance the 
F ratio for the difference is 15.652, and the probability 
is 0.000340. Since it is lower than .05, it is 
significant, the results show that the p-value is 0.000340 
which is lower than the .05 level. Therefore, the null 
hypothesis is rejected. 
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TABLE 8 





TEACHERS MEAN STD DEV 
9 nr- 2.500 1.033 
10 12 2.583 1.165 
1 1 11 3.273 1.348 
12 14 3.143 1.231 
ANOVA 
Variation SS df F statistic p-va 1ue 
Between 15.629 — 1 .737 1.3 18 0.238094 
Within 118.561 90 1.317 
Total 134.190 99 
Hypothesis 8 states that there is no significant 
difference among the mean scores of teacher absenteei sm 
based on grade levels. 
CONCLUSION OF FINDINGS IN TABLE 8 The data with respect 
to this hypothesis are shown in Table 8. In the table the 
mean score for 9th i s 2.500, 10th is 2.583, 11th is 3.273, 
12th is 3,143. In the one-way analysis of variance the F 
ratio for the difference in mean is 1,318, and the 
probability is .238094. Since it is higher than .05, it is 
not significant at the .05 level of significance. The 
results show that the mean scores are about the same and 
not different. Therefore, the null hypothesis is accepted. 
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TABLE 9 
ONE-WAY ANALYSIS OF VARIANCE: TEACHER ABSENTEEISM BY 
CLASSROOM CONTROL 
CLASSROOM NUMBER UF 
CONTROL TEACHERS MEAN STD DEV 
Fever 4 2.250 0.500 
Seldom 49 3.020 1.199 
Sometimes 31 2.871 1.176 
Often 15 2.867 1.187 
Very Often 2 2.000 0.000 
ANOVA 
(For normally distributed data only) 
Variation SS of MS F statistic p-va 1ue 
Between 3. 74~3 4 0.811 0.588 0.575233 
Within 130. 947 95 1 .378 
Total 134. 190 99 
Hypothesis 9 states that there is no significant 
difference among the mean scores of teacher absenteeism 
based on teacher classroom control. 
CONCLUSION OF FINDINGS IN TABLE 9. The data with respect 
to this hypothesis are shown in Table 9. In the table the 
mean score for teachers with never is 2.250, seldom 3.020, 
sometimes 2.871, often 2.867, and very often 2.000. In the 
one-way analysis of variance the F ratio for the difference 
is 0.588, and the probability is 0.575233. Since it is 
higher than .05, it is not significant. The results show 
that the mean scores are about the same and not different. 
Therefore, the null hypothesis is accepted. 
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TABLE 10 
ONE-WAY ANALYSIS OF VARIANCE: TEACHER ABSENTEEISM BY THE 
NUMBER OF STUDENTS SENT TO THE OFFICE 
DISCIPLINE 
DUMBER OF  
TEACHERS MEAN STD DEV 
9th 71 2.972 T7T5B 
10th 15 2.667 1.345 
11th 2 3.500 0.707 
12th 7 3.286 0.951 
ANOVA 
Variation 88 MS F statistic p-va 1ue 
Between 8.234 5 1.647 1 .229 Û.301Û47 
Within 125.956 94 1 .340 
Total 134.190 99 
Hypothesis 10 states that there is no significant 
difference among the mean scores of teacher absentee ism 
based on the number of students sent to the office. 
CONCLUSION OF FINDINGS IN TABLE 10. The data with respect 
to this hypothesis are shown in Table 10. In the table the 
mean score for 9th is 2.972, 10th is 2.667, 11th is 3.500, 
and 12th is 3.286. In the one-way analysis of variance the 
F ratio for the difference in mean is 1.229, and the 
probability is .301047. Since it is higher than .05, it is 
not significant at the .05 level of significance. The 
results show that the mean scores are about the same and 
not different. Therefore, the null hypothesis is accepted. 
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TABLE 11 
ONE-WAY ANALYSIS OF VARIANCE: TEACHER ABSENTEEISM BY SKILL 
LEVEL 
RUHBT1*' OF  
SKILL LEVEL TEACHERS MEAN STD DEV 
High TT  3T2T9  TT'2'59  
Mediurn 42 2.810 1.131 
Low 12 2.833 0.937 
High Medium 5 2.8C0 1.095 
Medium Low 10 2.400 1.265 
High Medium Low 4 3.250 1.258 
ANOVA 
Variation S3 df m r statistic p-va 1ue 
Between 6.912 5 1.382 1.021 0.410525 
Within 127.278 94 1.354 
Total 134.190 99 
Hypothesis 11 states that there is no significant 
difference among the mean scores of teacher absenteeism 
based on skill level . 
CONCLUSION OF FINDINGS IN TABLE 11. The data with respect 
to this hypothesis are shown in Table 11. In the table the 
mean score for high skill level is 3.259, medium 2.810, low 
2,833, high medium 2.800, medium low 2.400, and high medium 
low 3.250. In the one-way analysis of variance the F ratio 
for the difference in mean is 1.021, and the probability is 
0.410525. Since it is higher than .05, it is not 
significant at the .05 level of significance. The results 
show that he mean scores are about the same and not 
different. Therefore, the null hypothesis is accepted. 
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Classification of the Null Hypotheses 
The eight null hypotheses that were accepted were 
those that found no significant differences between the 
mean scores of teacher absenteeism and teacher age, teacher 
sex, teacher race, teacher experience, grade levels taught, 
teacher control of the classroom, the number of students 
sent to the principal's office by the teacher, and the 
ability or skill level of the teacher. 
The three null hypotheses that were rejected were 
those for which significant differences were found in the 
mean scores for teacher absenteeism: marital status, 
educational level, and number of children in the family. 
Summary 
The focus of this chapter was to present the 
statistical analysis of the data with respect to each null 
hypotheses. 
CHAPTER VI 
FINDINGS, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS 
Introduction 
This chapter presents the findings of the study. A 
summary is discussed, and conclusions are drawn by the 
researcher. Possible implications for future research are 
also reported. 
Findings 
The purpose of this study was to research selected 
variables related to teacher absenteeism and to determine 
the degree to which these variables impact the overall 
absentee pattern in a public school setting. 
The findings are: Younger teachers, age range 21-27, 
with less experience, are absent from duty less frequently 
than their more experienced counterparts. White teachers 
are absent from duty more frequently than their black 
counterparts. Subjects with the least years of experience 
maintained the lowest mean absenteeism rate. The sex of 
the teacher had no significant influence on teacher 
absenteeism. The mean absenteeism for married teachers was 
higher than for divorced and widowed teachers. Consistent 
with the findings in the review of other related 
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literature, there is a significant influence of levels of 
education upon teacher absenteeism. The number of children 
in the family had a significant influence upon the 
absenteeism rate of the teachers among all the age ranges 
of the subjects. The grade level of the teacher had no 
significant influence upon the absenteeism rate of the 
teachers. Teacher classroom control had no significant 
influence upon the absenteeism rate of the teachers. The 
number of students sent to the office for discipline 
problems each week had no significant influence upon the 
absenteeism rate of the teachers. The ability level of the 
class had no influence upon the absenteeism rate of the 
teachers. 
Conclusions 
The following questions constituted the problems of 
the study. Younger teachers, age range of 21-27 with less 
experience, are absent from duty less frequently than their 
more experienced counterparts. The mean score for married 
teachers is higher than for single or divorced/widowed 
teachers. 
This study suggests that women, and indeed teachers at 
a younger age, are less absent than teachers with tenure 
which indicates a desire to stay within the school system 
before taking advantage of the absentee system. The system 
could be modified to reward younger teachers at a time when 
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there is a need to care for younger children and to provide 
cash incentive for older women teachers who have achieved 
tenure. Any system developed should be broad based to 
allow maximum utilization of motivated and qualified 
personnel while encouraging equality in child care between 
men and women. 
The final conclusion of the study reflects the fact of 
child-bearing years for women as they enter the work force 
and the decline of child bearing years when women are most 
likely to have achieved tenure. The absenteeism rate 
broadly indicates the needs of growing children rather than 
the career goals of male and females with a given school 
system. 
Implications 
Teacher absenteeism indicated a need to provide ap¬ 
propriate care for children between the ages 1-13. When 
children are of this age, one cannot leave them alone 
because state law requires this age group not to be left 
home alone when ill. Furthermore, women are more likely to 
provide this care, thus creating a gap between the 
advancement of males and females, which is statistically 
significant and gains a greater financial rewards to men. 
If the conclusion holds, corrective action should 
focus on deleting negative reinforcement for care-givers of 
young children between ages 1-13 and on encouraging shared 
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responsibility between males and females for this age 
group. The Board of Education should look closely at 
policies concerning this issue, because the majority of the 
women are the ones to stay home and care for the children. 
Therefore, provision should be made to protect the women 
more when family emergencies arise. 
One should not be penalzed pay for half day when one 
needs to leave and take a child to the doctor or dentist. 
When this occurred, it would be the first step i n 
eliminating disparity i n this area. The researcher found 
that men tend to move up the ladder at a faster rate than 
women in some areas. Therefore, they have less 
absenteeism. 
A clear written policy on the part of the institution 
and school administration encouraging gender support for 
care givers of ill children would lessen the burden on 
females and support male involvement in the education and 
profession to greater incentive programs that not only find 
higher salaries but give higher visibility within the 
community. 
Recommendations 
It is recommended: 
That the institution and system-wide administration 
give immediate attention to implementing absenteeism 
intervention strategies that might help to alleviate the 
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high rate of teacher absenteeism related to the independent 
variables studied; 
That staff development training be provided for all 
staff to gain knowledge of the characteristics and cultural 
backgrounds of the student population; 
That further research should include school climate as 
a variable and a larger sample; 
That the institution seriously consider initiating 
sensitivity training sessions for all staff in the area of 
human relations; and 
That educators take a serious look at the growing 
problem of teacher absenteeism and develop incentive 
programs to address this great problem. 
Teacher absenteeism and related variables are the 
focus of educational administration, teachers, parents, and 
students. The relation variables such as class, sex, race, 
job stress, number of children in family, teacher 
experience, and marital status have a bearing on student 
achievement. The literature supports no significant 
difference when making allowances for selected variables 
concerning absenteeism. 
The only discernible difference noted involved 
substitute teachers replacing regular teachers. In 
comparing males with females the design of the study needs 
system-wide demographics due to the low number of males in 
a given school system. 
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Although the hypothesis shows no significant statis¬ 
tical difference on teacher absenteeism, it does have a 
perceptual effect on resource allocation and placement 
concerning tenure. In conclusion, teacher absenteeism and 
selected personal factors are being highlighted to focus 
attention on changes within the school system which might 
benefit future generations. 
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ANALYSIS OF TEACHER ABSENTEEISM 
CASE NUMBER: ### 
AGE: 21-25<Y> 26-30<Y> 31-35<Y> 36-40<Y> 41+<Y> 
SEX: <A> 
RACE: BLACK <Y> WHITE <Y> 
MARITAL STATUS: S INGLE<Y> MARRIED<Y> DIVORCED/W I DOWED<Y> 
EDUCATIONAL LEVEL: BACHELORS <Y> MASTERS <Y> 
DOCTORS <Y> 
TEACHING EXPERIENCE (YEARS): 0-5 <Y> 6-10 <Y> 
11-15 <Y> 16+ <Y> 
NUMBER OF CHILDREN IN FAMILY: 1-3 <Y> 4-6 <Y> 
7 OR MORE <Y> 
GRADE LEVEL: 9 <Y> 10 <Y> 11 <Y> 12 <Y> 
ADMINISTRATOR'S RATING OF TEACHER CLASSROOM CONTROL: 
NEVER <Y> SELDOM <Y> SOMETIMES <Y> OFTEN <Y> 
VERY OFTEN <Y> 
NUMBER OF STUDENTS SENT FOR DISCIPLINE PROBLEMS PER WEEK: 
## 
STUDENT'S ABILITY LEVEL: HIGH <Y> MEDIUM <Y> LOW <Y> 
TEACHER ABSENTEEISM: 0-3 <Y> 4-6 <Y> 7-9 <Y> 
10-12 <Y> 13-15 <Y> 
56 
INFORMATION SHEET 
AGE : 21-25 26-30 31-35 
36-40 41 + 
SEX : Ma 1 e Fema 1 e 
RACE: Black White 
MARITAL 
STATUS : Single Married 
Divorced/Widowed 
EDUCATIONAL 
LEVEL : B.S. M. A. Ed.S./Ph. 
TEACHING 
EXPERIENCE: 0-5 6-10 11-15 
16 or more 
NUMBER OF 
CHILDREN IN 
FAMILY : 1-3 4-6 7 or more 
GRADE 
LEVEL: 9 10 11 
ADMINISTRATOR'S RATING OF 
TEACHER CLASSROOM 
CONTROL:   Never   Seldom   Sometimes 
  Often   Very Often 
NUMBER OF STUDENTS 
SENT FOR DISCIPLINE 
PROBLEMS PER WEEK: 
High Mediurn Low 
ABILITY 
LEVEL : 
